Abstract-Owing to the importance of teacher's impact on the students' motivation, achievement, and academic success, this study is an attempt to explore the relationship between EFL (English as a foreign language) teachers' spiritual intelligence and their level of efficacy. To this end, two questionnaires, the Spiritual Intelligence Self-Report Inventory (SIRI-24) (King, 2008), and the ELT Teacher Efficacy Instrument (ELTEI) (Akbari& Tavassoli, 2014), were distributed among 148 male and female EFL teachers working at different contexts including university, school, and private language institute in Mashad, Quchan, Shirvan, and Qaemshahr, Iran. Pearson product-moment correlation and an independent T-test were used for analysis of the data. The findings of the study revealed that there was a positive significant relationship between teacher spiritual intelligence and teacher efficacy. Moreover, there is a significant difference between male and female teachers regarding their personal meaning production.
I. INTRODUCTION
The success or failure of each society is dependent on education and teachers lie at the heart of every educational system. Consequently, to have a successful society, teachers should be paid more attention. Wright, Hom, and Sanders (1997) also expressed "more can be done to improve education by improving the effectiveness of teachers than by any other single factor" (p. 63). Regarding the fact that teachers play a major role in guiding and educating students, most researchers have examined the factors which affect teaching. One of the important factors is the teachers' efficacy referring to the teacher's belief about his or her abilities to perform an action successfully (Bandura, 1997 ). Teacher's efficacy is one of the characteristics of successful teachers (Bandura, 1997) which plays a significant role in schooling (Tschannen-Moran, Woolfolk Hoy, & Hoy, 1998), and affects on the learners' achievement (Tschannen-Moran, et al., 1998; Yazici, Seyis, &Altun, 2011), performance (Henson, 2001 ) and self-efficacy (Anderson, Greene, & Loewen, 1988) . Sense of efficacy affects on teacher's behavior; teachers who have a high sense of efficacy are more patient with student's errors (Ashton & Webb, 1986) , try new methods (Stein &Wang 1988) , have an avid interest in teaching (Guskey, 1984) , and dedicate more time to difficult students (Gibson& Dembo, 1984) .
The other factor which affects on teachers' accomplishment is spiritual intelligence. The importance of spiritual intelligence in educational settings and its effects on teachers' effectiveness (George & Visvam 2013; Rani & Chahal, 2016) , critical thinking (Azizi, & Azizi, 2015) , academic achievement (George & Visvam 2013) , and job satisfaction (Kaur, 2013; Zamani & Karimi, 2015) have been highlighted. Teachers with high level of spiritual intelligence understand students' feeling, try to support them and teach them how to control their emotions (Rani & Chahal 2017) , as well as how to think critically and creatively (George & Visvam, 2013) .It was also pointed out students with higher level of spiritual intelligence gain benefit from more self-esteem and English language proficiency (Aghaei, Behjat, & Rostampour, 2014) .
Considering the vital role of teachers in any educational systems and the impact of the two above stated construct (self-efficacy and spiritual intelligence) on teachers, most researchers published many books and articles on these issues. In spite of many studies conducted on the relationship between self-efficacy and spiritual intelligence of different participants (nurses, midwives, students, managers and so on), as far as the researchers have investigated only few studies have considered the relationship between the teacher's efficacy and their spiritual intelligence. Furthermore, those few studies (Jafari, Mahmoudi, & Ziyaei, 2015) have used the questionnaires which are not specific to the context of EFL teaching.
To tackle the above mentioned problems, this study intended to explore the relationship between the teachers' spiritual intelligence and efficacy level using ELT Context-Specific Teacher Efficacy Instrument (Akbari & Tavassoli, 2014) . In keeping with the purpose of the study, the following research questions were raised: 
II. LITERATURE REVIEW
A brief review of the related studies on the two construct and the significant research data published in this field is presented in the following section.
A. Spiritual Intelligence
Though emotional intelligence was the fundamental issue at the beginning of the twentieth century, attention was turned to spiritual intelligence by the end of the century. Goleman (as cited in Zohar & Marshal, 2000) noted emotional intelligence helps the person to identify the situation in which he is, and to behave proper to that situation, while spiritual intelligence helps him to ask if he is satisfied with the situation or should he change the situation to a better one. Gardner (1983) expressed seven types of intelligence (linguistic, musical, logical-mathematical, spatial, bodykinesthetic, interpersonal, and intrapersonal intelligence), but Zohar and Marshal (2000) believe all types of intelligences could be subsumed under the three basic intelligences including intelligence quotient, emotional quotient, and spiritual quotient. Intelligence quotient and emotional quotient exist in computers and animals respectively, while spiritual intelligence is a type of intelligence which is dedicated to human beings (Zohar & Marshal, 2000) . Unlike intelligence quotient which is fixed, emotional intelligence and spiritual intelligence could be improved with training (Singh & Sinah, 2013) . Furthermore, Vaughan (2002) pointed out each person has the capability to develop spiritual intelligence.
With the advent of spiritual intelligence as an ultimate intelligence, most of the publication was dedicated to this topic. One of the great articles was written by Robert Emmons in 2000. In his article, Emmons proposed a model of spiritual intelligence which comprised of five components. King (2008) criticized Emmons' model for failing to discriminate spirituality from religiosity. He further explained the basis of Emmons' model was on religion instead of spirituality. King (2008) defined spiritual intelligence as a set of mental capacities contributing "to the awareness, integration, and adaptive application of the nonmaterial and transcendent aspects of one's existence, leading to such outcomes as deep existential reflection, enhancement of meaning, recognition of a transcendent self, and mastery of spiritual states" (p. 56).
Most researches have been conducted on the concept of spiritual intelligence with different perspectives. Several glaring inconsistencies were considered in the previous reports regarding the difference in the level of spiritual intelligence in male and female participants. Yousefi, Bakhtiarnia, and Robatjazi (2013) reported a higher level of spiritual intelligence in female participants in comparison with their male counterparts, while in Gupta's (2012) report, the males' spiritual intelligence was higher than the females one, and there was no significant difference in Zhaleh and Ghonsooli's (2017) findings in this regard.
B. Teacher Efficacy
The concept of efficacy rooted in both Rotter's (1966) locus of control and Bandura's (1977) social cognitive theory. Rotter noted two different views including whether the person regards a reward as a result of his action (internal control) or as an event which is not related to his behavior and is dependent on fate and luck (external control). TschannenMoran et al. (1998) pointed out that teachers who believe in their capabilities to help the difficult student are confident that they can control the stimulus of teaching, whereas those who are discouraged about their abilities to overcome the effect of environment on students' outcome have external locus of control. Moreover, they expressed teachers who have a strong sense of efficacy believe they could affect on students' learning.
Bandura (as cited in Tschannen-Moran et al., 1998) refers to teacher efficacy as a type of self-efficacy. He defined perceived self-efficacy as "beliefs in one's capabilities to organize and execute the courses of action required to produce given attainments"( Bandura, 1997, p.3). Bandura (1997) made a distinction between perceived self-efficacy and Rotter's (1966) locus of control. He emphasized that self-efficacy refers to one's judgment about his capabilities to perform an action, while locus of control is the person's belief that the outcome is the consequence of action, in other words, locus of control refers to the causal relationship between action and outcome. He exemplified that a person may believe that an outcome is consequence of a particular action but at the same time is not certain about his abilities to perform that action.
Self-efficacy affects not only on the selection of action but also on the effort that one put into doing something, therefore, those with higher level of efficacy are more active and labor intensive and vice versa (Atay 2007 ). Bandura (1982) also pointed out the perception of self-efficacy affects on the extent of effort they exert when encountering problems; those with high level of self-efficacy endeavor to solve the problems, whereas those who have a low level of efficacy abandon their attempt.
Significant data published on self-efficacy indicated a positive relationship not only between the teacher's selfefficacy and students' motivation and achievement (Mojavesi & Poodineh Tamiz, 2012) , but also between some components of teacher's self-efficacy and reflective teaching (Babaei & Abednia, 2016) . Moreover, a negative relationship reported between the teachers' self-efficacy and the teacher's burn out ( 
C. Teacher Self-efficacy and Spiritual Intelligence
The relationship between spiritual intelligence and self-efficacy has been explored in different contexts. A brief review of the findings is represented in the following section.
Abadi, Jadidi, Iran Nejad, and Pourandish (2016) reported a correlation between spiritual intelligence and its dimensions and self-efficacy of the elderly; self-efficacy was related to some demographic variables including sex, marital status, education, lifestyle, occupation, education and going to the mosque. Considering this relationship, Golchin and Sanjari (2013) revealed a positive relationship between spiritual intelligence and self-efficacy of employees. The same finding was reported by Hassanpour Daman Abad and Talebiannia (2016) among administrates and directors of sport council of East-Azerbaijan province.
III. METHODOLOGY

A. Participants
The study used a convenience volunteer sample of 148 teachers (92 females and 56 males) who were teaching English as a foreign language in Mashhad, Quchan, Qaemshahr, Iran. The participants' age ranged from 23 to 56 years old (having at least 2 years of teaching experience). Their academic degree changes from BA to Ph. D (20 of participants had BA degree, while 62 of respondent had MA degree, and 66 participants held a Ph. D).
B. Instruments
In order to measure the teacher's sense of efficacy, The ELT Teacher Efficacy Instrument (ELTEI) developed by Akbari and Tavassoli (2014) SISRI is a 24-item (Cronbach's alpha = .92) self-report measure of spiritual intelligence. It is consisted of four main constituents including: critical existential thinking (comprised of 7 items), personal meaning production (comprised of 5 items), transcendental awareness (comprised of 7 items), and conscious state expansion (comprised of 5 items). King (2008) reported Cronbach's alpha of .78 for the first (critical existential thinking) and second (personal meaning production) component, Cronbach's alpha of .87 for the third component (transcendental awareness), and Cronbach's alpha of .91 for the last component (conscious state expansion). Item responses ranged on a 5-point Likert scale from 0 ("not at all true of me") to 4 ("completely true of me"). The higher scores are indications of higher levels of spiritual intelligence.
C. Procedures
150 questionnaires were distributed among EFL teachers, while only 110 questionnaires were returned; furthermore, 10 questionnaires were discarded since some of the questions left unanswered. Filling out the questionnaire was not obligatory but voluntarily. The participants were informed of the confidentiality of their responses. An electronic version of the questionnaire was also created by the use of Google forms, and was sent through email to 60 teachers. From 60 questionnaires which were sent to participants, only 48 questionnaires were received. Consequently 148 questionnaires were used for the analysis.
IV. DATA ANALYSIS AND RESULTS
As it was stated before, this study aims at exploring the relationship between spiritual intelligence and self-efficacy of EFL teachers. To answer the mentioned research questions, Pearson Product Moment Correlations and an independent sample T-Test were carried out. Table 1 presents descriptive statistics of EFL teacher spiritual intelligence. Throughout this study, CET stands for critical existential thinking, PMP for personal meaning production, TA for transcendental awareness, CSE for conscious state expansion, SI for spiritual intelligence, CMR for efficacy in classroom management and remedial action, CAM for efficacy in classroom assessment and materials selection, SPA for efficacy in skill and proficiency adjustment, TCL for efficacy in teaching and correcting language components, AA for efficacy in age adjustment, SA for efficacy in social adaptation, CE for core efficacy, and EF for teacher efficacy. As the Table indicates , among the four constructs of teacher spiritual intelligence, transcendental awareness receives the highest mean (M= 18.95, SD= 4.03) followed by critical existential thinking (M= 17.66, SD= 4.46). Table 2 shows descriptive statistics of EFL teacher efficacy. According to the Table, efficacy in classroom management and remedial action receives the highest mean (M= 30.13, SD= 5.00), followed by efficacy in skill and proficiency adjustment (M= 23.20, SD= 3.56).
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To investigate the relationships among the components of teacher spiritual intelligence and efficacy, multiple correlations were run. The results of Pearson Product Moment correlations are presented in Table 3 . *. Correlation is significant at the 0.05 level (2-tailed).
As indicated in the Table, all of the spiritual intelligence components as well as efficacy components have positive significant relationships with each other. Table 4 shows the correlation coefficient between the two factors of spiritual intelligence and efficacy. As it can be seen there is a positive significant relationship between teacher spiritual intelligence and teacher efficacy (r = 0.244, p < 0.05).
To see whether teacher spiritual intelligence differs significantly between genders, an independent-samples t-test was used. Table 6 shows the results of the independent-samples t-test among the participants of the two groups. As can be seen, there is a statistically significance between the two groups regarding their PMP (t=3.88, p<0.05). In other words, female EFL teachers have more personal meaning production than their male counterparts. However, no significant difference was found concerning the other spiritual intelligence components in terms of teacher gender.
V. DISCUSSION AND CONCLUSION
Based on the results of the study, there was a positive significant relationship between teacher spiritual intelligence and teacher efficacy. The high degree of teacher efficacy increases with the increase of spiritual intelligence. The finding of this study was consistent with Jafari et al. (2015) , Abadi et al. (2016) , and Hassanpour Daman Abad and Talebiannia (2016). Spiritual intelligence, as it was stated by Singh and Sinah (2013), could be improved by training; therefore, one of the important implications of this finding is that the managers and policy makers can enhance the teachers' efficacy by improving their level of spiritual intelligence. To have a successful educational system and to increase the learners' motivation and achievement, spiritual intelligence and efficacy are two important factors which should be considered while planning the educational programs. Moreover, the result revealed that there was a statistically significance difference between male and female teachers; female EFL teachers have more personal meaning production than their male counterparts. The finding of this study is in line with Yousefi et al. (2013) , and Amram and Dryer (2008) who reported a higher level of spiritual intelligence in female participants in comparison with their male counterparts.
VI. SUGGESTIONS FOR FURTHER RESEARCH
This study explored the relationship between spiritual intelligence and efficacy in EFL teachers, another study can explore the stated association among teachers in other field of study. The context of this study was limited to Iran, comparative studies may be done in other countries to explore the similarities and differences of the findings.
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